English at Cropredy CE Primary School

Intent:

At Cropredy School, we believe that Literacy and communication skills, in conjunction with core
Christian values, are fundamental to the healthy development of all children. We are dedicated to
imparting this important knowledge effectively and creatively, installing a love of literature and a
thirst for knowledge that means our pupils have a lasting appreciation and enjoyment of language
both spoken and written. We expect our pupils to leave Cropredy school with the ability to
confidently express themselves as they move on to the next stage in their learning journey.

In readiness for this, we aim for each child to be able to:

¢ Read and write with confidence, fluency and understanding, using a range of independent
strategies to self-monitor and correct.

¢ Understand the sound and spelling system and use it to read and spell correctly.

¢ Have fluent and legible handwriting.

¢ Have an interest in books and read for enjoyment and be able to talk about their
preferences and opinions.

e Have an interest in words, their meanings, developing a growing vocabulary in spoken and
written forms.

¢ Know, understand and be able to write a range of genres in fiction and poetry.

e Understand, use and be able to write a range of non-fiction texts.

o Plan, draft, revise and edit their own writing.

Implementation:

Teaching staff at Cropredy CE Primary School use high quality children’s texts to promote a love of
literature. Our approach to teaching in English aims to provide high quality teaching that is
creative, engaging and develops a love of reading and writing.

Planning focuses on providing exposure to quality and classic text pieces using a range of creative
teaching approaches, drawn from a range of resources such as CLPE ‘Power of Reading’, Jane
Considine and Talk for Writing.

As well as this, we create an ethos of reading for pleasure and understand the importance of
reading aloud and creating the right reading environment. As a school, teachers provide
storytelling and drama opportunities as well as time for exploring the development of language and
narrative; developing fictional narratives; reading skills and strategies; exploring non-fiction and the
importance of poetry.

Writing
Teaching sequences are based around initial immersion of a quality text, with build up and
understanding of key features.

We ensure that the teaching of writing is purposeful, robust and shows clear progression for all
children.

In line with the new national curriculum, we ensure that each year group is teaching the explicit
grammar, punctuation and spelling objectives required for that age groups. Spelling, Punctuation
and Grammar is taught within writing lessons or as a discrete session.

As well as teaching the objectives, teachers are able to embed the skills throughout the year in

cross-curricular writing opportunities and ensure that children are achieving the objectives at the
expected level and that children can also achieve at a greater depth standard.

Handwriting



Handwriting is taught with reference to the National Curriculum objectives. Our school uses Nelson
handwriting across the school. Children are encouraged to implement their handwriting practice
into their everyday writing.

Foundation Stage

Handwriting is taught daily as part of the daily phonics sessions in a variety of ways including:
writing letters and words on each other’s backs with fingers, writing words outside using chalk on
the paving stones, writing using water and paint brushes to paint the letters and words onto paper
and walls, using whiteboards and pens and of course, pencils and paper.

KS1

Handwriting is taught daily. For the purposes of practicing their letter formation, children have
handwriting books. Children are taught the correct letter formation and how to hold a pencil
correctly. When children have achieved a neat, legible hand and skilled letter formation they are
introduced to the different joins.

KS2

Handwriting may be taught in conjunction with spelling. It is practiced daily, and the expectation is
that children’s writing is consistently neat, legible, correctly joined, the appropriate size and is
implemented in their various writing tasks. For the purposes of practicing their letter formation,
children in ks2 also have handwriting books.

Phonics (building blocks to reading)

Pupils are taught the knowledge and skills they need to become independent spellers through the

use of “Letters and Sounds” and in FS and KS1 supported by a range of resources. As the children

move into Phase 6 of “Letters and Sounds” (usually in Year 2) teachers plan and use resources
from a range of resources including “No Nonsense Spelling.”

Activities provided for the pupils are differentiated appropriately to the children’s learning style and

ability.

o By phase 5 of “Letters and Sounds” pupils should have an awareness of the 44 phonemes of
spoken English and digraphs and trigraphs and be beginning to know alternative
pronunciations.

e Pupils will be encouraged to blend phonemes for reading and segment graphemes for writing.

o Spelling will be part of homework in year one to six - please refer to the school’'s homework
policy for specific guidance.

e From Year 2 onwards, handwriting practice will be linked to spelling/phonic rules.

o Across Key Stage 2 Rising Stars Skills Builders scheme is used. This ensures a consistent
approach to the teaching of spelling and grammar, ensuring clear progression for the children’s
development.

e There is a clear expectation across all classes, that children will apply their knowledge of
spelling conventions in their written work.

e There is the expectation that pupils will use the common exception words (spelling lists as in
the National curriculum document for Years one and two) and “wow words” (spelling lists as in
the National curriculum document for years three - six) correctly in their writing.

o As their spelling confidence and awareness increases, pupils will be expected to check their
own writing using dictionaries and a purple pen for editing.

Reading
In the early stages of reading, the focus of teaching is the development of phonics and the

application of this knowledge in reading. Learning and application of phonics are inseparable and
linked together through reading and writing.

Children will have a wide experience of books, and additional vocabulary. Another important strand
of reading is the children’s understanding of what they are reading (comprehension). For planning



and teaching, teachers focus on the content domains (as set out in the National Curriculum) for
each key stage.

At Cropredy school we strive to provide the children with a variety of reading opportunities
explored through three main avenues:

Reading To
¢ Ongoing class novel

e Daily story time

e Fluency instruction

¢ Informal reading opportunities and ‘book talk’

e Teacher modelling - including phonics and explicit teaching of reading comprehension

Reading With
¢ Small group guided reading

o Whole class shared reading

¢ Informal ‘reading with’ opportunities and ‘book talk’
e 1:1 reading — fluency instruction

e Pupil-read portions of stimulus/ teaching text

o Literature circles/ book clubs

Reading By
e Library reading

e Class independent reading

¢ Reading for research and background knowledge
¢ Reading as part of continuous provision

¢ Reading in the wider curriculum

For the teaching of reading, teachers use a variety of books and texts, which could include:
Phonics-related colour banded books, the class novel, picture led books (including for older
children) magazines, newspaper articles, web pages, fiction and non-fiction books related to the
current topic.

We meet regularly with English experts and advisors, keeping us up to date with age-related
booklists and websites to inform our text choices.

Speaking and Listening

At Cropredy School, we believe that speaking and listening form the foundations of all learning in
English. In formal and informal situations, we create and encourage opportunities for meaningful
conversation, discussion and talk around learning.

Questioning forms the basis of our teaching across the curriculum and we strongly encourage
children to be inquisitive, to share their thoughts confidently in a supportive, nurturing environment
where they feel safe enough to take risks and make mistakes, demonstrating courageous
advocacy; championing causes that are important to them.

To implement this, we provide opportunities for:

o Pupils to participate in discussions and debates with and to different audiences (e.g. talking
partners, group and class discussions/debates).

o Pupils to respond orally to different stimuli (e.g. radio, television, visiting speakers, music,
film).

e Pupils to be able to discuss and evaluate their own work with peers and adults.

e Pupils to be involved in a wide range of drama activities to explore and deepen
understanding (e.g. role play, hot seating, freeze framing).



e Pupils to respond to stories, poems and rhymes.
o Pupils to story step (learn a model text orally with actions) in the Pie Corbett ‘Talk for
Writing’ style.

Assessment
Assessment is an integral part of the teaching and learning process and should be clearly linked to
learning objectives:

e Learners are actively involved, through an explicit understanding of learning objectives and
success criteria

e Target Tracker and Cornerstones assessment systems are used to track progression, analyse
what has been achieved in relation to learning objectives, direct planning and set future targets.

¢ Regular marking and pupil conferencing in line with the schools marking policy offers pupils
opportunities to reflect on their learning and make improvements

e The Progression of skills for reading and writing documents, the review and consideration of
when where and how writing genres are taught and the age-appropriate list of books are all
used to ensure breadth of experience and learning.

Special Educational Needs Disability (SEND) / Pupil Premium / Higher Attainers

All children will have Quality First Teaching. Any children with identified SEND or in receipt of pupil
premium funding may have work additional to and different from their peers in order to access the
curriculum dependent upon their needs. As well as this, our school offers a demanding and varied
curriculum, providing children with a range of opportunities in order for them to reach their full
potential and consistently achieve highly from their starting points.

Monitoring
To ensure the our aims are fulfilled and achieve maximum impact, clear monitoring arrangements

are in place to help ensure that children’s progress is maintained. This is achieved via the
following:

Book Looks

Lesson observations and learning walks

Moderation at assessment points

Supporting staff with planning via coaching model

Ensuring that the appropriate support is in place where issues have been identified in progress or
attainment

Delivering CPD to both teachers and TAs in an environment where all staff are valued and feel
confident to share their own ideas and experiences

Feeding back to staff from Partnership meetings or CPD they have attended

Analysing data at the 3 core assessment points

Organising additional reading or writing days/events/ competitions

Keeping abreast of external assessments and moderation for Foundation Stage, end of Key stage
One and end of Key stage Two

Sharing and sign-posting teachers to high quality resources

Celebrating children’s achievements with them

Intended Impact in Reading

Reading in our school is progressive and planned to meet the needs of all children. Teachers carry
out ongoing assessments and use these to ensure that children are reading books of an
appropriate level. The assessments also inform teachers so that learning is targeted in the Guided
Reading sessions to enable children to make maximum progress in their reading. At the same time
we provide books to ensure that children read for pleasure and learn to love reading.



If children are keeping up with the curriculum, they are deemed to be making expected or more
than expected progress. In addition, we measure the impact of our curriculum through the following
methods:

Phonics assessment;

Phonics screening results;

Book band colour — regularly assessed

Parental comments gained through the year and at parents evenings

Reading age tests completed on termly basis

Summative assessments each term, using Target Tracker and Tapestry (Cygnets Class)
End of Key stage SATS results.

o Pupils will enjoy reading across a range of genres

e Pupils of all abilities will be able to succeed in all reading lessons

o Pupils will use a range of strategies for decoding words, not solely relying on phonics

e Pupils will have a good knowledge of a range of authors

o Pupils will be ready to read in any subject in as they progress to their secondary education

e Parents and carers will have a good understanding of how they can support reading and
home, and contribute regularly to home-school records

o The % of pupils working at ARE and Greater Depth within each year group will be at least
in line with national averages.

¢ The will be no significant gaps in the progress of different groups of pupils (e.g.
disadvantaged vs nondisadvantaged)

N.B. Children will be taught the previous year group’s learning in order to fill any gaps in their
learning as part of the recovery curriculum

Intended Impact in Writing

e Pupils will enjoy writing across a range of genres

e Pupils of all abilities will be able to succeed in all English lessons because work will be
appropriately scaffolded

e Pupils will have a wide vocabulary that they use within their writing

e Pupils will have a good knowledge of how to adapt their writing based on the context and
audience

¢ Pupils will leave primary school being able to effectively apply spelling rules and patterns
they have been taught

e Parents and carers will have a good understanding of how they can support spelling,
grammar and composition and home, and contribute regularly to homework

o The % of pupils working at ARE and Greater Depth within each year group will be at least
in line with national averages.

e There will be no significant gaps in the progress of different groups of pupils (e.g.
disadvantaged vs nondisadvantaged)




